Figure 3. Template with guiding questions to support IEP decision making

Step 1: Identify the student’s personal characteristics
General description of the student’s strengths and weaknesses:
Does the student struggle due to lack of knowledge, skill, or ability in a particular area or due to a functional
impairment that prevents access?
In which subjects is the student struggling?
What causes the student to struggle?
During which activities or on what types of tasks does the student struggle?
Step 2: Features of the tests or testing situations that
cause access barriers

Step 3: Align accommodations with barriers to
improve access

1. Does the format of the test cause an access barrier?

t $POTJEFSBDDPNNPEBUJPOTUPUIFQSFTFOUBUJPOPGUIFUFTU

2. Does the testing situation cause an access barrier?

t $POTJEFSBDDPNNPEBUJPOTUPUIFTFUUJOHPSUJNJOHPG
the testing situation.

3. Does the method of expression cause an access barrier?

t $POTJEFSBDDPNNPEBUJPOTGPSSFTQPOTFPQUJPOT

4. Does the format or presentation of items cause an
access barrier?

t $POTJEFSBDDPNNPEBUJPOTUPUIFQSFTFOUBUJPOPGUIF
items.

5. Are there steps involved in responding to the items
that cause an access barrier?

t $POTJEFSBDDPNNPEBUJPOTUPUIFQSFTFOUBUJPOPS
response of the items.

Step 4: Collect and analyze data to verify the effectiveness of the accommodations
With regard to each accommodation, consider the following questions (adapted from: Christensen, Carver, VanDeZande, &
Lazarus, 2011):
1. Is the accommodation noted in the student’s IEP?
2. Does the student know how to use the accommodation?
3. Did the student use the accommodation?
4. For what task(s) did the student use the accommodation?
5. Was the accommodation difficult for the student to use or did the accommodation appear to make the task more difficult?
6. Did the student use the accommodation alone or with assistance?
7. What are the results of classroom assignments and assessments when the accommodation is used, versus when it is not used?
8. What are the student’s perceptions of the accommodation?

feature of the tests or testing situation
should support the IEP team’s efforts to
complete this step. Figure 2 illustrates
the accommodations Sharon’s IEP team
identified to help mediate the interaction
between her personal characteristics and
features of the tests and testing
situations.
In Step 4, the IEP team collects and
analyzes data from a variety of sources,
which may include student work
samples, formative assessment data,
observations, interviews with the
student, comparison of data from
accommodated versus
nonaccommodated tests, and so on to
determine whether the accommodations
are effectively alleviating barriers and
improving access. A series of questions
should be considered as the IEP team

reflects on the implementation of the
accommodations (see Figure 3).
Moreover, data can be gathered from
administration of tests with and without
the accommodation to establish
empirical support of a differential boost
for the individual student (Fuchs &
Fuchs, 2001). This approach provides the
IEP team with evidence about the
appropriateness of their
recommendations. Figure 2 illustrates the
steps Sharon’s IEP team has in place to
evaluate the effectiveness of the
accommodations.
Final Thoughts
Students who previously demonstrated
proficiency on grade-level content
standards via the AA-MAS under the

Students who previously
demonstrated proficiency
on grade-level content
standards via the AA-MAS
under the “2% rule” of the
Title I regulations will
need to gain access to
state tests through other
means.
“2% rule” of the Title I regulations
(USDE, Office of Elementary and
Secondary Education, 2007) will need to
gain access to state tests through other
means. Given the new regulations, IEP
teams are charged with the responsibility
of implementing appropriate test
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